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Dedication 

Kids in the Middle is dedicated to all the amazing kids and Mums who have ever known, and who 

will ever know Refuge. Specifically, it is dedicated to the 19 incredible children (aged from 5 to 

13) who taught us so much, and to their nine awesome Mums who allowed us to speak with their 

children. To every one of you - thank you! We am using your óassistant researcherô names in this 

report just like we talked about. 

We talked to you because we really wanted to know what it is like for young people to come into 

Refuge for the first time. It has been a long, long time since we were kids, so we really needed 

you to tell us. We were keen to hear how it felt, what you remembered most, and what ideas you 

had to make it better.  

You offered your thoughts and insights, and that enabled this whole project to happen. By telling 

your stories, you gave us a great gift. We listened to your helpful and brave suggestions, your 

insistence on improvements, and your expert voices. You spoke heaps about your journeys with 

us at Womenôs Refuge. That is why this report begins with your voice. Without you, this report 

could not exist - you are the essential ingredient.  

Our gratitude for your koha, time, energy, laughter, silliness, and seriousness is reflected in how 

we set out this report. We start by explaining how we got to interview such amazing kids, and we 

explain how you told us you wanted to take part. Next, we look at what happened in our interviews. 

We jump right into what you told us because that is the most interesting part. After that, we talk 

about how we listened to you, and how we thought about your stories. You will see that at the 

start of every chapter, we have written a bit just for you. 

We tried to keep your words pure and do justice to them. You can tell us if we have got any of it 

wrong! We decided to write about your stories first and keep all of the other research bits to the 

very end. If adults are looking for the literature overview and methods (kids, these are the long 

wordy research bits!) they can find them as appendices (Appendix A, Appendix B).  

Kauri (8), you clearly showed us you are best placed to assist us with our mission to make our 

services better for you. 
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Charlotte (9), we know that you were able to freely tell us what you thought, and your quote is a 

great way to show that. It sets the scene, showing your selflessness and care for others who have 

had similar experiences to you. It shows your unabashed dedication to the process and your 

determination to highlight the gaps so we can be better! 

Finally, Ihaka (9), your advice for other children is perfect. We could never say it better. Every 

word you spoke was a gift, so thank you.  

ñBe good, be safe, care for each other, be goodò 

ñBe the best kid you can be!ò 

 

  

Interviewer Do you know how Refuge helped Mum? 

Kauri No. 

Interviewer  Thatôs okay, no worries. 

Kauri  But I know how Refuge helped me. 

Interviewer Is there anything about this place [Refuge], like if you had a million 

dollars, that you would want to change? 

Charlotte  I would give it all to Womenôs Refuge so that they could help 

people who needed things and they could buy them and help 

them make this place better. Iôm not saying that itôs bad, Iôm 

saying it is really good, they could make it better. There is 

always room for improvement.  
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Executive Summary 

Hearing tamariki speak about their experiences with Womenôs Refuge has enabled us to 

genuinely view children as an individually deserving client group with an equivalent, but specific 

set of needs. Kids in the Middle analysed how support is currently offered to tamariki and identified 

what integrated support must look like for tamariki who access our services in the future. Many of 

the preconceived ideas that were held about effective practice with children were transmuted as 

children exposed what true partnership looks like and feels like to them. Tamariki imparted their 

expert knowledge and provided the opportunity for adults to gain a real understanding of what 

children require and what support they value as they navigate their journeys in the aftermath of 

violence.  

Consent 

Foregrounding the findings is our attention to the dynamic practise of consent with children. For 

their participation to be meaningful to them, rather than solely to us, we needed to carefully 

construct the foundations from which children could build and assert their confidence, preference, 

and voice. Using the temporal separation of óbeforeô, óduringô, and óafterô childrenôs participation, 

the óconsentô chapter explains our approach to positioning children as our partners and advisors 

in this research. Children then affirmed this approach by exhibiting their fluid enactment of consent 

and demonstrating how their autonomy and confidence was supported by the research design 

and the relational setting of their interviews.  

Before 

Before children arrive at Refuge for the first time, they are impacted by the violence perpetrated 

in their households and by the upheaval precipitating their contact with Refuge. The children 

described physical and emotional abuse directed toward their mothers and themselves, and 

referred to tactics of coercion used by perpetrating parents that made them feel confused and 

helpless. In contrast, childrenôs recollections of family functioning portrayed their mothers as safe, 

protective, and attentive, and as employing a range of strategies to ensure their childrenôs 

wellbeing, and to resist the perpetratorôs violence and its impacts. Although each participantôs 

backdrop of violence was uniquely experienced by them, their narratives shared common facets 

and were associated with significant commonalities of emotional response. These emotional 

responses represent an important aspect of their introductions to Refuge, and the ways they 
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perceive and build safety for themselves. In every participantôs account, the contexts leading up 

to their initial contact with Refuge clearly influenced their needs for and perceptions of support. 

During their interviews, children showed us how articulate they were when considering and 

expressing emotion, their vulnerability when sharing challenges and difficulties, and how they 

enacted their resilience when faced with daunting new prospects. These children have now 

benefited from child-targeted support that strengthened their self-awareness and emotional 

literacy. However, their characterisation of hypothetical other children and their recollections of 

their own entry and introduction to Refuge also offer critical insight into the preconditions that 

must be met for children to identify and express their emotional experiences. These emotional 

experiences are expressed differently than their mothers, but are equivalent in depth, significance, 

and uniqueness.  

Accordingly, child clients are far from passive passengers in their mothersô journeys. Rather, their 

recollections of first accessing Refuge suggest that, if equipped with child-focused roadmaps, 

children are capable of proficiently navigating their own unique experiences. Throughout their 

stories of óbeforeô, children offered insights that highlight how Refuges may lend greater power to 

children arriving at the temporary destination of Refuge in the future. 

During 

In the óduring chapterô, we highlight how childrenôs articulation of thoughts and feelings may be 

regarded as subalternate to adultsô experiences if we are insufficiently attuned to how children 

communicate personal experience and feeling. Honouring both the way children express 

themselves and how children understand their positioning just prior to their initial Refuge contact 

offers dual benefits. First, it generates greater potential to identify the specific needs of children, 

and therefore more tailored support for them. Second, that understanding may have direct and 

ongoing transferability into feedback loops that contribute to the continuous improvement for 

those services in the future. 

Children clearly explained what brought them comfort and a sense of belonging, and how these 

form the basis for coping and therefore offered them a sense of safety. Embedded in the 

infrastructure of their everyday lives, childrenôs coping also signalled greater potential for 

purposeful fostering of childrenôs negotiation of safety than what could be practicable within a ten-

week childrenôs programme. In contrast to an individualist, skills-based approach, the intentional 

design of a service responsive to the needs of children represents the scope to strengthen 
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childrenôs structures of safety, including those that will remain with children after they exit Refuge. 

In sum, continuity of support for children corresponds to continuity of childrenôs coping. 

After 

Children experienced Refuge with and alongside other children, and benefited from these 

reciprocally supportive friendships. They identified significant gains that Refuge had offered them, 

and demonstrated their pride in their learning and their connection with others. However, just as 

their transitions ótoô Refuge represented upheaval and anxiety about the future, so too did their 

transitions ófromô Refuge. Their exits and endings were marked by intensely felt grief and sadness 

at the loss of their friendships and their roles at Refuge, by their continued worry about their own 

and their familyôs futures, and by apprehension about the sustainability of the safety they had 

experienced while at Refuge. Their worries were in part associated with limitations in how whǕnau 

were brought into the work with children, such as the minimal facilitated involvement of their 

mothers in their learning, and the under-explored characterisations of their perpetrating parents.  

The children each underlined the values that needed to underpin a service that is just for them, 

including the tailoring of support that can be sustained beyond their immediate involvement with 

Refuge, the continuous commitment to inviting, hearing, and utilising childrenôs feedback into what 

works for them, and a focus on the transferability of skills, safety, and learning beyond the Refuge 

context.  

Importantly, children felt that sustainable support must involve the capacity for their connections 

with (and opportunities to contribute to) other children to be maintained after their safe house stay 

or programme participation ends. Finally, through their representations of the key characters in 

their óafterô stories, they emphasised why support for children must be both family violence-

informed and child-centred.  

Continuity 

In the ócontinuityô chapter, which concludes the research findings, nine-year-old Charlotteôs 

proposal is used to demonstrate childrenôs capacity to express views and give input, and to 

emphasise the shift in focus from equipping children with the right skills to ócopeô to equipping 

adults with the right skills to support childrenôs coping. We use this proposal both in its entirety 

and with our interpretation added to demonstrate what children feel is integral to support that is 

designed for them.  
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Eight-year-old Kauri showcases how influential positive Refuge experiences can be for children 

long-term. The kindness that he saw, found his own truth in, and then practised in contexts beyond 

Refuge is testament to the potential for children to grow, thrive, and contribute to others when 

they feel confident, comfortable, and safe. Both childrenôs powerful stories show that above all, 

support designed for children must be predicated on how we hear them and think about them ï 

before, during, and after their time at Refuge.  
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Meet the kids 
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Preface 

While Kids in the Middle is about children, ultimately it is for us, Womenôs Refuge. The more we 

understand about childrenôs experiences, the more we can strengthen the ways we support them. 

However, our design of the Kids in the Middle data collection and analysis process was explicitly 

for children, not just about them. As Womenôs Refugeôs policies reflect, children are taonga; they 

deserve every protection, every opportunity, and every form of support and care that we can offer.  

Kids in the Middle aimed to explore how children understood their involvement with Refuge, how 

they demonstrate ócopingô while they access our services, which aspects of the support that they 

access are meaningful or useful to them, and how they feel this could be improved. However, the 

scope of what they gave us through their participation transcended these aims to build a 

comprehensive story of the entirety of their experiences at and beyond Refuge.  

Their narratives offered insight into childrenôs experiences that surpassed our every expectation, 

and these are represented in the five findings chapters that commence this report. As the 

unconventional placement of these findings suggests, the structure of Kids in the Middle differs 

from that of a typical research report. Like we emphasised in our dedication to the children, this 

report begins with the most important part: childrenôs stories.  

Elevating the voices of children and maintaining childrenôs safety were (and are) our overarching 

priorities. How we conceptualised childrenôs roles and our roles in this research were foremost 

informed by these; children took up positions of Kids in the Middle óexpert advisorsô. We hope the 

way we set out this report does justice to their expert input.   

Interviewer If we wanted to work more with children what would we call a place 

like this? 

Charlotte óPeople Refugeô. 

Interviewer óPeople Refugeô? 

Charlotte Because we are all people. 

Interviewer Who is invited to óPeople Refugeô? 

Charlotte Everyone, no aliens. 

Interviewer No aliens allowed? 

Charlotte Or lizard people or chicken people.  

Interviewer No lizard people for sure! 
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Findings 

The findings are organised in keeping with childrenôs own focus on continuity. Their narratives 

encompassed each of the temporal phases of childrenôs involvement with Womenôs Refuge, and 

extended from óbeforeô their entry to the service right through to óafterô the completion of their 

involvement. However, two meta-themes that emerged from childrenôs narratives traversed each 

phase. The first relates to the enactment of consent in childrenôs participation. The second relates 

to childrenôs perceptions of (and need for) continuity across and beyond each temporal phase. 

We considered óconsentô as foregrounding childrenôs safe engagement, and ócontinuityô as 

influencing how children retrospectively considered the support they were offered. Accordingly, 

we use these two meta-themes to bracket the óbeforeô, óduringô, and óafterô phases in the structure 

of the findings. Given that these both focus on how children participated in Kids in the Middle, 

these chapters (óConsentô and óContinuityô) are written reflectively to give emphasis to the tone of 

childrenôs participation, in contrast to the analytical structure of the other findings chapters.  

Findings are thus organised as follows. Chapter one: óConsentô, sets the scene by introducing 

how consent was practised and demonstrated by children in the interview context, and illustrating 

the óbefore, óduringô and óafterô phases of childrenôs participation. Chapter two: óBeforeô, offers an 

overview of childrenôs thoughts, feelings, and expectations as they arrived at Refuge. Chapter 

three: óDuringô looks at the themes in childrenôs stories of taking part in Refuge services. Chapter 

four: óAfterô, then sets out childrenôs recollections of completing and ending their time in 

safehouses or programmes. Finally, Chapter five: óContinuityô, showcases how childrenôs 

involvement and participation is complex, competent and continuous, and extends beyond the 

temporal boundaries of services. 

Just as the sequence of findings chapters is based on the temporal aspect of narrative, so too is 

the structure of each chapter. Chapter one, óConsentô, is organised temporally, to introduce the 

way that a focus on childrenôs consent spanned the óbefore, óduringô, and óafterô of their 

participation. The óBeforeô, óDuringô, and óAfterô chapters (chapters two to four) are then each 

structured according to key narrative components; namely, ósettingô and ócharacterô. These 

chapters therefore begin with ósettingô, followed by óselfô, and finally by óotherô. The final chapter, 

óContinuityô, then weaves these narrative components together.  
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Kids in the Middle involved two researchers. The first interviewed the children in their sibling 

groups, and the recordings of these interviews were then watched by both researchers to begin 

the analysis of their stories. Accordingly, óweô is used throughout to denote both researchers; óIô is 

used when the interviewer is recounting her experience of interviewing the children. The full 

interview process is detailed in our explanation of our method, appended to this report.  
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Chapter One: Considering consent 

Kia ora kids! Thanks for working so hard on this research and showing us that 

you were excited to share your ideas and opinions. It was important for us that 

you knew how ĴĆĥ ÎĆĥúÓ ĚÀĴ ˪ĀĆ˫ íæ ĴĆĥdid not want to do an interview or an 

activity. We saw that you were keen to help out and keen to have lots of fun. 

RÙÿÙÿÌÙĖ ġëÙ ÎĆĀĚÙĀġ ÌĆĆ÷ ÀĀÓ ġëÙ ˪ĚġĆē ĚíçĀ?˫  

In this part, we explain to the adults reading the big report how we knew you 

wanted to take part. We are letting them know about how quickly you learnt 

and practiced new ideas. They can read about how you were able to be 

assertive about your wishes and concerns at the start, middle and end of our 

time together ˟  ˪ĴĆĥ çĆġ ġëÙ ēĆĲÙĖˍ˫. 
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CONSENT ï OVERVIEW 

Children are simultaneously the Kids in the Middle subjects and the primary resource that enabled 

its completion. Without their meaningful participation, we could not have captured their voice or 

their stories. At the same time, their protection and safety (in all of its forms) was paramount. We 

could not proceed until we were satisfied that we had prepared for anticipatable risks and arrived 

at a research design premised on meaningful consent and beneficial engagement. A full overview 

of these methodological decisions is appended to this report. However, as signalled at the outset 

of this report, the concept and various enactments of meaningful consent were significant both to 

the data collection process and to many aspects of the findings. As such, we have used these as 

the basis for this dedicated findings chapter, which then orients the remainder of the findings 

chapters.  

This first finding chapter introduces the temporal organisation of óbeforeô, óduringô, and óafterô that 

is used to separate the subsequent findings chapters. Here, these correspond to the óbeforeô, 

óduringô, and óafterô of childrenôs interviews, rather than their engagement with Refuge more 

generally. Much of this chapter is written in the first person, to give effect to the interviewer role in 

promoting childrenôs comfort and expression.  

Consent was integrated throughout each of these. This chapter begins by demonstrating how 

consent was treated as a fluid concept, understood by both the interviewer and the children as 

ongoing and relationally bound, and how children exercised autonomy over the boundaries of 

consent. Finally, it sets out the reflexive ways that children practiced consent, including their 

demonstrations of how they might withdraw or put conditions on this consent, and their use of 

tools to negotiate consent within and beyond the interview setting. 
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CONSENT ï BEFORE 

As the appended overview of our method explains, we used a 12-step process involving multiple 

gatekeepers in order to invite childrenôs initial consent. The children, who were interviewed in their 

family groups twice, could give as much or as little information as they wanted to and felt 

comfortable with. They were the sole decision-makers for whether they had a second interview, 

and each child chose to have a second, with many expressing a desire for a third. Childrenôs 

mothers played a vital role in the consent process, with Kaia and Anaôs Mum stating ñI feel 

privileged [that] my kids can participateò. Children were asked if they wanted Mum present or not, 

and most were happy for Mum to stay. Charlotteôs Mum demonstrated her consideration of 

Charlotteôs right to consent by asking her ñdo you want me to go into a different room?ò while 

Ambrose, Jax, and Emmaôs Mum offered them the choice but suggested that ñthey will probably 

speak more freely if Iôm not hereò.  

To introduce and reinforce consent before each interview, separate child-specific, 

developmentally accessible visual tools were given to children to facilitate their understanding 

and questioning about consent. These helped to address the power differential inherent in the 

interviews through the sharing of symbolic power to stop, start, or change the interview. The first 

tool (Appendix C) is a booklet used to support the explanation of confidentiality and its limits. The 

second (Appendix D) is a consent booklet depicting children in an interview setting talking to a 

researcher and creating art. The booklets assisted the interviewerôs discussions with children, 

which involved giving children examples of different consent-related decisions. The third tool 

(Appendix E) is a óstop signô. The interviewer emphasised to children that this sign meant they 

could hold it up for any (or no) reason, and that if they did, the interview would immediately stop.  

Setting up childrenôs expectations of the process also involved their mothers. Many of the children 

had been well prepared by their Mums about the research purpose and were very excited to share 

their stories. When asked about their understanding of the research they stated that they wanted 

to ñhelp other kidsò (Hunter, 9) and ñI want to help all the people because I want to help people 

learn better.ò (Charlotte, 9). Many kids alluded to wanting to give back and support Refuge. The 

researcher was careful to set expectations of the value of participating, ensuring that children 

understood the limits to the transferability of their stories into immediate and actualised change. 

Researching with integrity meant cautioning children that their recommendations would not 

automatically or necessarily be actioned. Instead, explanations focused on the collection of their 

ideas and opinions towards the future and hoped for development of Refuge services. This 
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simultaneously avoided the potential for their participation to be taken for granted, whilst 

protecting their willingness to participate. This reiterated that childrenôs consent be given free from 

the believed research outputs and perceived benefits of participation.  

Charlotte (9) understood that she was there to share stories about her experiences with Refuge. 

She discussed that she was interested in taking part because she ñliked helping researchersò. 

This comment prompted the idea that all the children could participate as óassistant researchersô 

as the creation of stories occurring within the interview space was the most valuable aspect of 

the process. This title acknowledged the co-creation of knowledge and helped demonstrate to the 

children the importance of their voice and their immense influence over the research. Charlotte 

received a special óassistant researcher certificateô as an added thank you for the proposal she 

created for Womenôs Refuge consisting of ñfour pages of writingò (see Chapter Five: óContinuityô 

for Charlotteôs full proposal).  

Tools that act as visual aids for concepts helped to embed an understanding of consent with 

children. The consent booklet, for instance, was primarily created as a child appropriate tool to 

encourage discussion and explain consent to children. It was also useful when accounting for the 

differences in age and subsequent comprehension within family groups. Below we see that Evanôs 

(7) sister Leila (13) has a more sophisticated understanding of consent, but that having a physical 

booklet piqued Evanôs curiosity.  

Rose (7) was shown the consent booklet with stick figure drawings representing her as a 

participant. She seemed to feel a disconnect between the figures and herself, but immediately 

named her concerns. 

Interviewer Do you all know what consent means?  

Leila Permission. 

Interviewer Permission yeah exactly. 

Evan But it says óconsentô [looking at the booklet in my hand] 

Interviewer Yeah absolutely this is a little booklet Iôve made for Evan to 

understand a bit more about consent because it might be quite 

hard.  
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Rose chose to draw hair on the stick figure so it more closely resembled how she perceived 

herself. In doing so she places herself in the booklet and is better equipped to comprehend 

consent. Rose evidences her comprehension of the booklet, stating that ñthis is meéand I said 

yesò. I emphasised that she did not have to say óyesô and that she had many options. Rose 

responded by practicing saying ñyes, no, maybe, sureò. This interaction facilitated Roseôs growing 

confidence that she did not need to óappeaseô the researcher by saying óyesô, that other answers 

would be welcomed and taken as seriously, and that there would be no negative repercussions 

for alternative answers. Similarly, Kahurangi (10), who valued respect, is perturbed by the 

prospect of refusing consent. She expressed concern about using words that may be construed 

as disrespectful, which I felt may be a way for her to ótestô how I responded to her perceived 

ónicenessô. To counteract this concern, I suggested ways to say ónoô that Kahurangi might consider 

are acceptably polite. 

When consent was again discussed before Kahurangi and her brother Taiôs (8) second interview, 

this message seemed well embedded. Both Kahurangi and Tai were able to maintain their 

respectful communication while being assertive and direct in their practice responses.  

Modelling and practicing a range of consent responses shifted children from their often default 

answer of óyesô, and assured them that any response they gave would equally ópleaseô the 

Rose I donôt really like having no hair. I donôt want to be sick 

because I donôt want to be bald[...]I donôt want to look like that 

guy. 

Interviewer Shall we draw some hair on and you can choose. 

Rose And [the stick figure has] no top. 

Interviewer Thatôs right maybe we should also put some pants on. 

Interviewer So you could say óyes you can show my pictureô or óno you canôt 

show my pictureô. 

Kahurangi That is a rude one. I donôt want to say it. I will say thank you, 

please, youôre welcome. 

Interviewer Or you can say óno thanks!ô or something like that. 

Interviewer So I have come in here as an adult and I say ódraw a pictureô and 

you might feel you have to draw a picture okay, but if you donôt 

want to, what can you say? 

Kahurangi No thank you. 

Tai No thank you. 

Kahurangi Yes, no, no thank you, yes please, thank you but no. 
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researcher. Discussing responses that may be contingent on childrenôs conditions reinforced the 

acceptability of all possible answers, and gave children the authority to assert their answers 

without concern for repercussions. They quickly learnt that any time consent was declined, it was 

celebrated as a brave assertion of their wishes.  

Stop signs were introduced as a tool at the outset of childrenôs interviews, so that if they wanted 

to stop or pause any aspect of their interviews (including dialogue, questioning, or drawing) they 

could do so without the onus of verbal retraction of consent. A stop sign was given to each child, 

and to their Mums if present. I explained that if children wanted to stop at any time, they could 

either say óstopô, or hold up, point to, or tap the sign as if pressing the óstopô button. This would be 

followed by the immediate cessation of all activity and conversation. I practised this with them 

before proceeding to any interview questions. Throughout the interviews, children utilised their 

stop signs to express their wish to decline consent. These were used when children did not want 

to answer a question, if a question was framed in a difficult way, if they were unsure about drawing 

or did not want to draw, if they wanted a break, if they did not want to discuss a particular topic, 

or if they had finished answering a question or drawing a picture. This range of reasons for their 

use demonstrates childrenôs ability to comprehend and apply the concept of consent as ongoing 

and enacted both individually and relationally.  

When Ambrose (8), Jax (7), and Emma (6) were introduced to the óstopô sign, they named its 

function immediately. I purposefully incorporated óhaving funô with the introduction of this consent 

tool by making and encouraging jokes and joining in with their laughter. This was to further signal 

to children from the outset that if they needed me to óstopô, I would prioritise their comfort and stop 

immediately.  

Ihakaôs (9) and Kauriôs (8) conversation is an example of their understanding of consent and 

consent tools, and the applicability of these to their individual situations. They displayed a 

sophisticated comprehension of consent that encompassed the power dynamic within the 

interview, using the tools to facilitate the transfer of óexpert statusô from me to themselves. They 

Interviewer What do you think this is for [holds up stop sign]? 

Ambrose Stop sign! 

Interviewer Yeah itôs a stop sign, what is it for today? 

Jax Stop people. 

Interviewer Stop people. 

Emma Stop people from talking. 

Interviewer Stop me from talking?! [all laugh]  
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took ownership over their interview by constructing and upholding their own boundaries, which in 

turn are acknowledged and followed.  

  

Interviewer What if I ask you to draw a picture and then I say ócan I take a 

photo of your picture and show it to other people?ô what can you 

say? 

Kauri Maybe, who you are going to show it? 

Interviewer Totally yeah. 

Kauri [I could say] Who you are going to show it to, like my dad or 

something? 

Ihaka [I could say] Are you going to put it on any social media? 

Interviewer So you can ask more questions about it, and it is your choice, 

whatever you want me to do. So, if you say donôt show it to this 

person, I will never show it to that person. 

Interviewer So if I say, ócan I take a photo of your picture?ô What else can you 

say? 

Ihaka Yes. 

Kauri Maybe, for sure, no. 

Interviewer Yeah definitely and so that is called consent and consent means 

you have got the option you can say yeah, no... 

Ihaka ...maybe... 

Kauri [Singing] ...you got the power! 

Interviewer Thatôs it mate, youôve got the power. 

Kauri I have got the power to like tell you who to show it to and who 

to not. 

Interviewer That is exactly right you couldnôt have got it better; you could not 

have figured it out more. So, whatever you tell me all I am going 

to say is óthatôs great! Thank you for telling me what you wantô. 

Interviewer  So you both got the power! What else gives you the power? 

Ihaka Stop sign? 

Interviewer Yeah, and how does the óstopô sign give you the power? 

Kauri Like if you are answering a question and you donôt want to 

answer you can pull it out. 

Ihaka Or do this [puts the sign on the table]. 

Interviewer Then what happens if you do that or if you hold it up what is going 

to happen? 

Kauri Youôll stop talking.  

Interviewer  Iôll zip it [zips mouth]. 
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CONSENT ï DURING 

If children had not yet used their stop signs in the interview, they were reminded about them as a 

way of encouraging their use and reiterating their availability to enact consent within the 

interviews. Prompts to consider their óstopô signs were threaded throughout the interview. I often 

prefaced questions or statements encouraging children to consider their stop signs whilst 

reminding children of their rights. ñI was going to get you to draw a picture but remember you donôt 

have to. Just remember when I tell you what it is you can say yes or no to itò. In addition, I routinely 

checked for continued comprehension of consent, as shown in an interaction with Charlotte (9). 

Children were frequently able to use their óstopô signs without being prompted. In the following 

example, Hunter (9) made sure that his óstopô sign was within reach, illustrating both his 

understanding of the stop signs utility and his preparedness to use it. During the second visit to 

Hunterôs house, we required more space for Hunter to draw his ódream Refugeô so had moved 

from one side of the lounge to the other. Hunter had left his sign on the opposite side of the room. 

Although he had not felt the need to use it until that point, Hunter was still aware of its proximity.  

Similarly, Aaria demonstrated her willingness to use the stop sign when she needed a break from 

the interview. She was assertive in the communication of her needs. This was met with purposeful 

validation of her choice to extricate herself from the situation, affirming that the context she has 

used the sign in immediately yields the promised result.  

Interviewer So first up, do you remember what these things are for [holds up 

stop sign]? 

Charlotte When you donôt like a question you can just hold it up and 

just say no. 

Interviewer And what will happen as soon as you hold it up? 

Charlotte Weôll stop and do something else.  

Interviewer Thank you so much [for drawing your ódream Refugeô]. Can I ask 

you just one more question? 

Hunter Sure! Wait, I will go and grab the stop [sign] just in case. 
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The individuality of how consent tools were introduced and practised was also important to 

shaping the feel of childrenôs interviews, as evidenced in my reflection note below.  

I observed ongoing consent being demonstrated in many ways that were less 

prescribed. I spent a lot of time building relationships with the children individually. 

This involved spending time getting to know what they enjoyed doing, asking about 

their favourite things, checking out how school was going, helping them with maths 

homework, listening to their te reo practice, planning fun activities and riddles to do 

together, checking in about their busy weeks, having dinner with them and their 

whǕnau, and asking Mums about their kidôs hobbies and interests. This emphasis on 

relationships helped to ensure the interviews were fun for all involved and allowed a 

deeper understanding of childrenôs comfort whilst participating. There was much 

hysterical, shrieking laughter, lots of silliness, many sporadic bursts of song, and 

dance routines to practice and perfect. They showed that they wanted to be there and 

be involved. The vast amount of detail they put into their pictures, and into the 

information and ideas they shared indicated the process was consensual. On a few 

occasions when the kids knew I was due to arrive at their house, they came screaming 

out to the car to show me their pencil cases, the drawings they had done, to tell me 

about school, and help carry some things in from the car. I enjoyed visiting them and 

we all understood that their consent to participate was bound by our relationships. 

The kids were engaged and comfortable with the interviews being recorded, and much 

time was spent pulling faces, or trying to óescapeô the green facial recognition square 

on the camera. In their second interviews some remembered how the Dictaphone 

worked and turned it on themselves to start the recording.  

The constant attention to consent positioned children as willing to give feedback and assert their 

preferences. Charlotte (9) exuded confidence as she gave feedback and constructive criticism. 

She was forthcoming in her acknowledgement of both her contentment with Refuge services and 

the potential progress Refuge can make. 

Aaria Stop! (holds up sign).  

Interviewer Stop, youôve had enough? yeah okay, good work. 

Aaria I need a break. 

Interviewer Good idea what are you going to do on your break? 

Aaria Have a drink. 

Interviewer Good idea, you are awesome at doing that stop sign, you are so 

good at it. 
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In addition, Charlotte evidenced her knowledge of consent in how she answered questions. With 

a particularly tricky question, she thought for a long time before calmly replying ñget back to me 

on that oneò. When I checked with Charlotte, she explained that although she had no immediate 

answer, she still wanted time to think it over.  

Elijah (5) and Kauri (8) both showed their ability to autonomously guide the direction of their 

consent. Elijah was asked if he wanted to share one of his goals with me, to which he firmly 

responded ñnoò, once again his choice was affirmed as a great way to express his preference and 

consent. Kauri (8) decides to check his comprehension of the drawing I asked him to create before 

he consents. In doing so he reflects on the expectations of his participation.  

Similarly, Isla (12) pondered her preference when asked if she wanted to draw a picture. Instead, 

she chose to write down her vision of an óideal refuge settingô. She explained that she is better 

able to óseeô it when it is written, as she can revise and add detail. I encouraged children to tell 

their stories through whatever means they liked, and they variably chose to draw pictures, use 

writing to story their experiences, or share these through demonstrative re-telling. Hunter (9), for 

instance, exercised self-determination by taking charge of his drawing process. 

Interviewer Is there anything about this place [Refuge] like if you had a million 

dollars that you would want to change? 

Charlotte I would give it all to Womenôs Refuge so that they could help 

people who needed things and they could buy them and help 

them make this place better. Iôm not saying that itôs bad, Iôm 

saying it is really good they could make it better. There is 

always room for improvement.  

Kauri  So first [the drawing] is what we have been doing inside of 

Refuge and now we are going to draw what we did before and 

after? 

Interviewer Thatôs exactly right you are super onto it. 

Kauri Iôm not very good at drawing. 

Interviewer Well you donôt have to be an expert drawer, you can write or talk 

as well if that's better. 

Interviewer This could be the ódream Refugeô whatever it would look like. 

Hunter Whatever I want. 

Interviewer Exactly, how many rooms do you think it needs?  

Hunter I donôt know, I can put as many as I want! 
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In addition to childrenôs focused input, I spent much of the interview time engaging in funny, 

absurd chat and enjoying the humour and laughter of the children, as these were central to their 

comfort and confidence whilst participating. They showed childrenôs individual personality and 

their capacity to have fun and interact. Accordingly, I viewed these as important indicators of 

childrenôs contentment with the relational experience, as illustrated by my exchange with 

Kahurangi (10) and Tai (8). 

  

Interviewer Have you guys seen glow worms? 

Kahurangi  I love them. 

Tai There are big caves of them. 

Kahurangi  I want to eat one. 

Interviewer You want to eat a glow worm? 

Kahurangi  Yeah. 

Interviewer Maybe your belly will glow if you eat glow worms! 

Kahurangi  Iôm an alien!! 
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CONSENT ï AFTER 

Rose (7) and Elijah (5) left no doubt about their feelings at the conclusion of their interview. As 

the youngest family group represented, and the first interview conducted, it was important to 

gauge how the experience was for them. Children often made conversations and interactions 

easy with their matter-of-fact nature; Rose, without any prompting made a sincere announcement 

when her interview wrapped. 

Children discussed their right to play back the voice and video recordings of their interviews and 

decide whether these could then be used by the researchers. Tai (8) asserted this right at the 

conclusion of the first interview, and in doing so reflected his understanding of how he could give 

or rescind consent.  

Reggieôs (5) Mum witnessed his use of the stop sign during his first interview. She encouraged 

him to use it to when he wanted to after interviews had finished, so he could continue to indicate 

his consent at home. Upon my arrival for his second interview, Reggie left the room unprompted 

and returned with the stop sign. When I asked him if he could explain its significance to his older 

brother Hunter (9), he stated that ñthe questions will stopò when he holds up the sign. Their mother 

sent a text a week after the final interview, which read ñ[the] stop sign is on our table to remind 

them [the boys] they have the right to say stopò. The viability of such tools to establish continuity 

in childrenôs learning about concepts such as consent was demonstrated by Reggie and his 

Mumôs use of the óstopô sign in other contexts.  

Emmaôs (6) Mum sent a text with Emmaôs feedback (that Emma had pre-approved), captured in 

a photo of a page of her journaling. Emma described her initial interview experience, which 

Rose I am happy right now. 

Interviewer That is good. I feel happy too. 

Elijah Me too 

Interviewer Well you have answered heaps of questions and given me so 

many good ideas. 

Mum That is awesome. 

Tai I want to hear it. 

Interviewer Shall I stop this now then? 

Kahurangi Yeah. 

Interviewer Okay we can hear our funny voices. 
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demonstrated her continued desire to be involved in the research process, and how valuable the 

individualised attention on children was to their reciprocal investment in their participation.  

 

Emma (Age 7) 

The text reads: ñnext Wensday Cleo is coming back from Wellington we are going to anser some 

qujin about us. Cleo is so so so much fun that I want to see her eveydayò 

 

CONCLUDING CONSENT 

In this chapter, we have highlighted childrenôs nuanced understanding of the concept of consent 

using excerpts from their interviews. In particular, we have highlighted childrenôs responses to 

explanations of consent, their enactment of autonomy in giving consent, their enthusiasm, and 

the ease with which they practiced and displayed the boundaries of their consent. Not only were 

children demonstrably able to ógraspô consent as a concept, they were also able to interpret 

nuances of consent and apply these in the contexts of their own participation and, importantly, 

beyond the interview setting. The implications of these stories of childrenôs participation are 

twofold. First, they portray childrenôs capacity to negotiate and exercise autonomy in a setting that 

prioritises their comfort and confidence, beginning with relational engagement that centres them 

and their experiences. Second, they underline how engagement with children can foster the 

acquisition of skills and concepts that can be meaningfully transferred to external concepts when 

the continuity of their practise opportunities are supported by their mothers.  

  






































































































































































































































































































































